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Abstrak

Penelitian ini fokus pada penggunaan teknik refleksi diri terhadap kemampuan menulis siswa. Tujuan dari penelitian ini adalah untuk mengetahui apakah teknik refleksi diri efektif untuk meningkatkan kemampuan menulis siswa di SMA 15 Adidarma Banda Aceh. Peneliti menggunakan penelitian kuantitatif eksperimental sebagai metode dalam penelitian ini. Peneliti menggunakan tes sebagai instrumen. Hasil penelitian menunjukkan bahwa terdapat perbedaan skor menulis teks recount yang signifikan antara siswa yang diajar dengan teknik refleksi diri dan siswa yang diajar tanpa teknik refleksi diri. Setelah menggunakan teknik refleksi diri dikelas eksperimen, peneliti menemukan perbedaan skor pre-test dan post-test. Nilai rata-rata post=test adalah 69,5 dan pre-test adalah 44,9. Hasil penelitian menunjukkan bahwa t-score (13,15) lebih tinggi dari pada taraf signifikan 0,05 (1,83311) untuk satu pengujian. Hal ini berarti terdapat perbedaan yang signifikan antara kedua uji tersebut. Hipotesis alternatif (Ha) diterima dan hipotesis nol (H0) di tolak. Oleh karena itu, ini menjawab pertanyaan penelitian bahwa penggunaan teknik refleksi diri efektif untuk meningkatkan kemampuan siswa dalam menulis teks recount. Namun, meskipun ada perbedaan yang signifikan antara pre-test dan post-test, sayangnya hal itu tidak cukup untuk membuat siswa lulus ujian menulis karena nilai minimum ujian menulis adalah 75. Namun siswa mendapat rata-rata skor hanya 69,5. Artinya siswa masih belum memiliki kemampuan yang baik dalam menulis khususnya teks recount. 
Kata Kunci:  Menulis, Teknik Refleksi Diri, Teks Recount
Abstract

This research focused on using self-reflection technique toward students’ writing ability. The purpose of this study was to find out whether or not self-reflection technique effective to improve students’ writing ability at SMA 15 Adidarma Banda Aceh. The researcher used experimental quantitative research as the method in this study. The test was used as the instrument. The result showed that there is significant difference score of writing recount text between the students taught by using self reflection technique and the students taught without using self reflection technique. After using the self reflection technique in experimental class, the researcher found the different score of pre-test and post-test. The mean score of post-test was 69.5 and pre-test got 44.9. The result showed that t-score (13.15) is higher than critical at level significant 0.05 (1.83311) for one test. It means that there was significant different between two test. The alternative hypothesis (Ha) is accepted and the null hypothesis (H0) is rejected. Therefore, it answers the first research question that the use of self reflection technique is effective to improve the students’ ability in writing recount text. However, even if there is a significant difference between pre-test and post-test, unfortunately it is not good enough to make the students passed the examination of writing because the minimun score of writing examination was 75. But, the students got the average score only 69.5. It means that the students still have not good capability in writing especially in recount text.
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INTRODUCTION  

1.1 Background 
In learning English, there are four skills that should be mastered by the students, they are listening, speaking, reading and writing. As one of the language skills learned by students, writing is considered as an important skill (Umme, S.,2015:74). Learning writing is not an easy thing because there are some matters to consider such as selecting the appropriate grammar and vocabulary, thinking about the purpose of the text to be composed and choosing of a suitable style (Hasan and Zakhand 2010:77).

In the context of English teaching, writing skill is taught to students in order to fulfill several purposes. Based on 2013 Curriculum, the purpose of  learning competencies is to strengthen the learning and assessment process to achieve competence authentic attitude, knowledge, and skill. Every educational zone, writing is the common habitual.The teachers are required their students to translate smoe texts, like descriptive and narrative text with their own words, in order to measure how far the capability each learner wich are always published in written language. According to Harmer (2004:3) that most of exams are done by testing writing proficiency to measure students knowledge whether they are doing language testing or other skill. In language learning writing is one aspect as well as speaking, listening, and reading skill. 

Furthermore, Harmer (2011: 79) stated that writing is a form of communication to deliver or to express feeling through written form. When someone would like to communicate to another one, he should not speak directly when in impossible condition. He could use paper and then explore his feeling into written form. Therefore, writing is also a good choice in connecting someone and other else by communication using written form. Moreover, although the writing is included as an important skill particularly for English students, there are most of them get some difficulties in extending their writing. This is supported by Simpson (2008: 34), he argued that difficulty is caused a writer needs to have enough language and general intellectual skills to generate and organize ideas and put those ideas into coherent, logically ordered, intelligible sentence, paragraphs and essays.
However, Based on the observation done by the researcher while conducting her practical teaching, the researcher found that many students encountered difficulties when they are asked to write. They said that they have many ideas in their mind but it was difficult to express. Another matter is that the teaching strategy which the teacher used were not interesting for them so that they often felt bored during the teaching and learning process in the classroom. Moreover, having no sufficient time to practice their writing skill was one of the problems encountered by the students in learning writing so that they only practiced their writing at school. By knowing the students’ problems above, it could be said that writing is not an easy skill. It is difficult because there are a lot of things to figure out and to revise before it becomes one good text. On the other words, writing is a is a process rather than  a product (Oshima, 2013:3).

Considering the above conditions, as English teacher, it is better to know various methods and techniques in teaching writing in order to make the students motivated and interested in learning writing. Therefore, the researcher took initiative to use self-reflection technique in teaching writing. It is one of methods in teaching writing. It is a process learning from experience. In this case, it is reflection about the students’ own experience in undergoing or experiencing something.

According to Bolton (2010:3), reflection is not a technique or element of curriculum but it is placed in a state of mind regarding to what has been through. Reflective practices facilitates students figure out the values of experiences about themselves, their learning, and relationship what is happening between the learning with the life outside which is related to their identity formed by society and culture. Furthermore, Furthermore, Boud (2015:19) defines reflection in the context of learning and focus more on one’s personal experience as the object of reflection, as referring to those intellectual and affective activities that individuals engage into explore their experience, which leads to new understanding and appreciations. On the other hand, according to Moon (2009:74 ), reflection focuses more on the role of reflection and learning, and embeds reflection into the learning process. She describes reflection as a form of mental processing with a purpose and anticipated outcome that is applied to relatively complex or unstructured ideas for which there is not an obvious solution. 

According to Knapp and Watkins (2015:223), that recount text is the simplest text type in narrative genre. Formally, recounts are sequential texts that do little more than sequence a series of events.1 It means that recount text contains not only sequence of events but also more than just sequential events like the introduction and the conclusion or the ending comment. Every story, no matter how simple, needs an orientation. Indeed, it is impossible to tell a story unless we see that there are characters set up in a particular time and place.

In addition, Anderson (2017:48) stated that recount text is a writing which retells about events happened in the past, usually in the order in which they occurred. It means recount text is a text which tells about past events including what happened, who was involved, where it happened, when it happened, and why it happened. Also, it is written chronologically which means that the story should be chronological from the first events until the last ones that want to be written. Each event should be clear in order not to repeat the same events in the next event.

The writing focus in this research is recunt text. Recount text is one of the reading material taught in second grade of SMA Negeri 15 Adidarma. According to Knapp and Watkins (2015:223), that recount text is the simplest text type in narrative genre. Formally, recounts are sequential texts that do little more than sequence a series of events. It means that recount text contains not only sequence of events but also more than just sequential events like the introduction and the conclusion or the ending comment. Every story, no matter how simple, needs an orientation. Indeed, it is impossible to tell a story unless we see that there are characters set up in a particular time and place.

In addition, Anderson (2017:48) stated that recount text is a writing which retells about events happened in the past, usually in the order in which they occurred. It means recount text is a text which tells about past events including what happened, who was involved, where it happened, when it happened, and why it happened. Also, it is written chronologically which means that the story should be chronological from the first events until the last ones that want to be written. Each event should be clear in order not to repeat the same events in the next event. 

Based on the above reasons, the researcher intended to conduct a research on the title “The Effectiveness of Using Self-Reflection Technique towards Students’ Writing Ability (An Experimental Study at SMA 15 Adidarma Banda Aceh)”.  
1.2
Research Problem

Based on the explanation above. The problem that will be analyze in this study is  “is the self reflection technique effective to improve students’ writing ability at SMA 15 Adidarma Banda Aceh?”

1.3 Research Objectives

The objective of this study is “to find out whether or not self-reflection technique is effective to improve students’ writing ability at SMA 15 Adidarma Banda Aceh.”
RESEARCH METHODOLOGY
2.1  Research Design

The researcher uses experimental quantitative research to obtain his purpose. The model of the experimental design was called ‘one group pre-test and post-test design’ or quasi-experimental design which can be visualized by group experiment, pre-test, treatment and post-test (Sugiyono, 2017:10). The population of this research was Population of this research was all of the second year students of SMA Negeri 15 Adidarma in academic years 2020/2021. Meanwhile the researcehr took the students of class X MIPA that consist of  13 students as the sample. In this research, the writer uses test as the instrument in collecting the data.
2.2  Data Collection

2.2.1 Research instrument: Test

According to Arikunto (2006:150), test is a series of questions or exercises, other tools are used to measure the skills, knowledge, intelligence, ability, or talent possessed by individuals or groups. Test is one of component to collect data in this research. There are two kinds of tests in this research; pre-test and post-test.

Pre-test is a test that is given by researcher in the first meeting. This activity is given to identify the student’s ability in writing recount text before treatment is done. Post-test is a test that is given by researcher to the students. This activity is given after the treatment is done. The test aims to know the use of self-reflection technique on students’ achievement in learning recount text after the treatment is done. The test that is given to the students is writing test. The researcher ask the students to write recount text individually. 

In this case, the researcher conducted the research in five meetings. In the first meeting, the researcher gave pre-test. Before giving the test, the researcher asks to the students about recount text that they had learned before. After that, the researcher gave the pre test to the students. On pre test, the researcher asked the students to write a recount text without using self-reflection. In the second, third, and forth meeting, the researcher did treatment in term of teaching the students about recount text by using self-reflection technique. In the fifth meeting, the post test was given for the class, the researcher administered the post test to find out whether there was the effectiveness of using self-reflection technique on students’ achievement in writing English. In this last meeting, she gave the test to the students. The researcher gave the same test as pre test to know the different achievement of the students in pre test and post test.  
2.3 Data Analysis

The data were analyzed by using some criteria in assessing writing and some statistical formula. In analyzing the data, t-test is used to find out the effectiveness of self-reflection technique in teaching writing of recount text. According to Arikunto (2015:80), there are several steps to prove the hypothesis, as the following formula:

a. To find the Range of the Data

Range is the different between the highest and lowest scores. The range of pre-test and post test scores would be determined by using some formula bellow:

R = H ₋ L

Where:

R
: Range

H
: the highest score

L
: the lowest score
b. The number of interval class

The number of interval class can be determined by using the following formula:

I = 1 + 3.3log n

Where:

I
: the amount of interval class

n
: the amount of sample

c. To find out the space of interval

The range of interval class can be calculated by using the following formula:
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Where:


P
: Interval


R
: the range of score


I
: The amount of interval class

d. To find the Mean of the Table

The researcher calculated the mean of students’ score. The score was calculated by using some formulas. The formula is as follow: [image: image4.png]



Where:
Xi
: the sum of all data

n 
: the number of samples

e.  T-score


T-score is used to see the significant differences between two means. The formula is: [image: image6.png]



Where: 


T
 : Significance test


MD 
 : The main of gain
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N
 : The Number of Students
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RESULT AND DISCUSSION

3.1 RESULT

3.1.1 The Result of Pre-test
After the researcher put the student’ pre-test score, then the researcher calculated the mean of students’ score. The score was calculated by using some formulas. The formula is as follow: [image: image11.png]



Where:
Xi
: the sum of all data

n 
: the number of samples

The last step was substituting the score as follow:

70
35
50
30
30
70
32
32
55
45

X = [image: image13.png]
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X= 44.9

This score means that the average score for this test is not good enough to make the students of a whole class passed the examination of writing because the minimun score of writing examination was 75. But, the students got the average score only 44.9 means the students still have not good capability in writing especially in recount text  text.
3.1.2  The Result of Post-test

After analizing the pre-test score, the researcher continued to analized the result of post-test in experimental class. 

After putting the score of post-test, then the researcher calculated the mean of the data to determine of average of the score. The rescarcher used the following formula to get the mean of score: [image: image19.png]



Where:
Xi
: the sum of all data

n 
: the number of samples

The last step was substituting the score as follow:

60
60
60
60
60
70
75
75
85
90

X = [image: image21.png]LXi
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X= 69.5

This score shows that the average score for this test is not good enough to make the students of a whole class passed the examination of writing because the minimun score of writing examination was 75. But, the students got the average score only 69.5 means the students still have not good capability in writing especially in recount text. 

3.1.3  The Examining of Hypothesis

The Alternative hypothesis (Ha) and Null hypothesis (Ho) was determined as follow:


Ha: There is a significant difference between students who are taught by using self-reflection technique than the students who are not taught by using self-reflection technique


Ho: There is no significant difference between students who are taught by using self-reflection technique than the students who are not taught by using self-reflection technique 

The test-formula: [image: image27.png]



T
 : Significance test

MD 
 : The main of gain
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 13.15

Based on the data analysis above, the researcher decided to accept the hypothesis. The statement was proved by using criteria below:

DF
= N-1


= 10-1


= 9

Ho accepted and Ha rejected if t-score < t-table

Ho Rejected and Ha Accepted if t-score > t-table

The result showed that t-score (13.15) is higher than critical at level significant 0.05 (1.83311) for one test. Therefore, the null hypothesis (Ho) was rejected and the alternative hypothesis (Ha) was accepted. It means that there is significant difference between two tests. 
3.2 DISCUSSION

Based on the data analysis, the researcher found that the scores of post-test are more highly increased than the score of pre-test. After using the self-reflection technique in experimental class, the researcher found the different score of pre-test and post-test. The mean score of post-test was 69.5 and pre-test got 44.9. This result shows that there is significant difference score of writing recount text between the students taught by using self-reflection technique and the students taught without using self-reflection technique. The result showed that t-score (13.15) is higher than critical at level significant 0.05 (1.83311) for one test. It means that there was significant different between two tests. The alternative hypothesis (Ha) is accepted and the null hypothesis (H0) is rejected. Therefore, it answered the first research question that the use of self-reflection technique is effective to improve the students’ ability in writing recount text. 

However, even if there is a significant difference between pre-test and post-test, unfortunately it was not good enough to make the students passed the examination of writing because the minimun score of writing examination was 75. But, the students got the average score only 69.5. It means that the students still have not good capability in writing especially in recount text. Therefore, the researcher concluded that there were some factors that made the students have no good ability in writing recount text by using self reflection technique. Firstly, the time duration in implementing the merhod was too short. There were only three meetings of the treatment. While the treatment was going on, the students behaviour was beyond the expectation. The researcher tought that the students would take their attention and focus on learning how to write the recount text by using the self reflection technique. However, there were some students who make a noise when teaching and learning process. Therefore, it disturbed other students’ to focus on learning the material. As a result, most of the students did not understand the learning material easily. 

Furthermore, the students still lack of knowledge in the basic English material, such as grammar, vocabullary, tenses, and so forth. Therefore, it was hard for them to write recount text even if the researcher used the self-reflection technique. The researcher need to tell them about the verb, grammar, vocabulary, tenses before writing the recount text. Therefore, it took longer time to understand about the learning material especially recoun text since the researcher need to taught them about the basic English material before implementing the technique. 


Even if the students could not reach the minimum score of writing by using the self-reflection technique, but using this technique also have advantage in teaching and learning writing especially recount text. The use of this technique could develop the students’ critical thinking (Edwards, 2013:34-35). It is because the students asked to flash back their past time and write it in the paper. Therefore, the students would think about their experience in the past time. For instance, when the researcher asked them to write about their last experience in junior high school and thier first experience in senior high school. 
CONCLUSION AND SUGGESTION
4.1 Conclusion

Based on the research results and discussions, the researcher concludes that the use of self-reflection technique is not effective yet to be implemented in learning recount text. This is proven by the students’ learning outcomes between pre-test and post-test. The mean score of post-test is higher than of the pre-test. This indicates that there is a significant difference in score between two means. 

However, even if there is a significant difference between pre-test and post-test, unfortunately it was not good enough to make the students passed the examination of writing because the minimun score of writing examination was 75. But, the students got the average score only 69.5. It means that the students still have not good capability in writing especially in recount text. It can be concluded that the use of reflection learning method is not effective yet to be used in the teaching and learning writing especially recount text. There were some factors that made the students have no good ability in writing recount text by using reflection learning method. They are the duration of time was limited, the students’ behaviour was beyond the expectation, and the students were lack of knowledge in basic English material. Therefore, it is hard for the students to achieve the minimum score of writing. 
4.2 Suggestion


According to the results of the research, some suggestions are addressed: for the teachers and other researchers. For the teachers; Considering the use of self-reflection technique on studenst’ achievement in learning writing especially recount text is not effective yet, therefore, it is suggested that the English teachers have  to use other techniques in teaching and learning writing especially recount text. The teachers must make teaching and learning process become more interesting since it is one of the teachers’ duty in teaching their students, so that the students will not get bored easily. For other researchers; as this research is not perfect yet, it is suggested to conduct further research on similar area in writing recount text by using this research as a reference to conduct a further research related to the use of self-reflection technique in teaching writing, in a wide range of areas and participants. 
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